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I. Curriculum Overview
Film Synopsis

An inmate on Death Row is to be tested to determine if he bas mental retardation.  Failing this test —with results that show he has mental retardation —  can save his life.  But passing the test will make him proud and give him a genuine sense of accomplishment that he has longed for since childhood.  Mama always urged him to try his best, but in this situation, doing his best may be the worst advice. 

This film was inspired by the true story of two African-American men on death row.  The younger man, Bradley, is learning to read in prison, coached by Cleveland, who uses the Bible as a primer.  Bradley is about to undergo an IQ test.   If the test proves he has mental retardation, his life will be spared. 

Bradley, who has been humiliated all his life for being "stupid," is unconvinced that he should deliberately fail the test, which would save his life.  Didn't his mother always urge him to try his best?  Cleveland's desperate attempt to persuade him to "fail" drives the drama.
Using the Curriculum Guide

This curriculum guide is a resource for educators who wish to use “The Test” as an instructional tool.   Before screening the film for a classroom audience it is recommended that the instructor review the background material in the guide.  Instructors may wish to share the background material with their students, as well, either before or after the students view the 17-minute film.

The suggestions for follow-up class discussions are loosely grouped according to developmental levels up to college age and subsequently according to various academic disciplines.  In most cases, however, material suggested for one type of classroom setting can be adapted for others.  The implementation of this guide satisfies a series of national and state curriculum standards (see Section IV of this Study  Guide) in English language arts, civics and government, and social studies and may be supplemented with resources drawn from the attached list. 

II. Background Material

The Death Penalty in the United States
Capital punishment, or the sentencing of convicted criminals to death, has a long history in the United States.  Recorded incidents of capital punishment stretch back to 17th-century colonial Virginia.  Early in the nation’s history, public executions and other forms of capital punishment were common elements of the federal criminal justice system. Early American capital punishment practices mirrored those of Britain.  The first colonial execution was for an accused Spanish spy while the earliest colonial death penalty law enacted the punishment for more minor crimes such as theft, trading with Native people, denying the “true god,” and abusing one’s parent.  

By the middle of the twentieth century, an average of 130 executions were conducted annually.  An increasing number of executions in the United States, and a growing concern about the nature of the punishment, led to increased opposition to the death penalty, so that by the late 1960s most states with death penalty laws placed moratoria on their practices.  In a monumental ruling, the United States Supreme Court in Furman v. Georgia (1972) declared all existing state death penalty statutes unconstitutional under the “cruel and unusual punishment” clause of the Eighth Amendment and in violation of the due process provision of the Fourteenth Amendment. The concurring justices specifically identified the disproportionate application of death sentences to poor people and people of color as a flaw in the existing laws.   

The 5-4 Furman decision, however, did not declare capital punishment unconstitutional in all circumstances in the United States, although Justices William Brennan and Thurgood Marshall expressed that view.  Rather, the Court in the Furman decision specifically found that, in leaving complete sentencing discretion in the hands of judges and juries, existing laws permitted arbitrary and racially biased sentencing procedures.  Such applications were found to violate the cruel and unusual punishment provision (Eighth Amendment) and the due process provision (Fourteenth Amendment) of the Constitution.  The opinions specifically mention “poor” and “black” but also include varied language that means, in essence, marginalized racial groups.

Immediately following the Furman decision, state legislatures began to rewrite their statutes to allow for the death penalty but to avoid infringement of the Eighth and Fourteenth Amendments.  In 1976, the Court upheld the newly revised death penalty statutes of Texas, Florida and Georgia in a series of rulings known collectively as the Gregg (1976) decision.  Because Georgia’s new capital punishment statutes introduced reforms such as separate trial and sentencing phases of capital cases, instructions to juries to consider the nature of the crime and background of the defendant, automatic appellate review, and the mandatory execution of anyone convicted of a capital offense (a mandate struck down by a later Court), seven members of the Supreme Court believed them to be Constitutional. 

In 1977, the first person in ten years was executed under the new guidelines. Since the Gregg decision, the Supreme Court has narrowed the scope of capital punishment by establishing guidelines for jury selection, minimum age and mental capacity requirements of the accused, eligible crimes, and method of sentencing. The Court appeared satisfied that these reforms alleviated the seemingly arbitrary and sometimes biased application of the death penalty that were already deemed in violation of the Eighth and Fourteenth Amendments.    Since 1977,  close to 1000 individuals, including 10 women, have been executed in the United States
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Public debate concerning the death penalty continues with great intensity, especially about moral judgments, racial and socioeconomic implications, and crime prevention concerns.  

Supporters of the death penalty make the following claims: 

· The financial costs of carrying out sentences of life imprisonment are extremely high.

· The existence of the death penalty deters future violent crime.

· Convicted murderers are likely to commit violent crimes again.

· Religious texts advocate for punishments comparable to the offense. They say that this is the meaning of the Biblical term, “an eye for an eye”.

Opponents of capital punishment, often referred to as abolitionists, make these claims:

· Race and class inequalities still characterize the sentencing and execution of capital offenders.

· The financial costs of trying a capital case are higher than the costs of supporting a prisoner serving a life sentence.

· Under no circumstances should the state take a human life.

· Too often innocent people are convicted of capital offenses.

· The punishment of death is cruel and unusual.

· The belief that “an eye for an eye” means that the punishment must be comparable to the crime is not compatible with scholarly examination of religious texts.  Furthermore, the meaning of “an eye for an eye” is that all people should receive the same punishments for the same crimes; thus, for instance, in the U.S., one implication would be that states should not differ in their standards of punishment and certainly not with respect to the death penalty.

· Besides the United States, the countries that have the death penalty are China, the Democratic Republic of Congo, Iran, Nigeria, Pakistan, Saudi Arabia, and Yemen, with the U.S. ranking with China, the DRC, and Iran as the top executioners.

The United Nations General Assembly in 1989, in its Second Optional Protocol to the International Covenant on Civil and Political Rights, adopted a resolution that no one within the jurisdiction of a member country of the U.N. shall be executed and indeed that “each State Party shall take all necessary measures to abolish the death penalty within its jurisdiction.”

Racial Implications of the Death Penalty

It is difficult to discuss the death penalty in the United States without discussing the issue of race.  During slavery, African-Americans could be executed for many more crimes than could their European-American owners.  After slavery, lynching — the killing of someone without a trial or full legal process — was also disproportionately used against African-American men in the American South, often for even the slightest insult or challenge, real or imagined, to keep the entire African-American population economically and politically oppressed. In fact, lynching was employed against any who would challenge the rectitude of white supremacy, even if that challenge was nothing more than the assertion of rights guaranteed under law. Lynching promoted fear and a sense of acute vulnerability, and indeed it was designed to frighten African-Americans into not asserting their rights. Although lynching by definition is illegal killing, local law enforcement officials often allowed these crimes to proceed and in fact were frequently either directly involved or conspicuously unavaiable when lynchings occurred.  Of 4672 people lynched nation-wide between 1882 and 1936, 3383 were African-American. Since 1930, more than 90% of the lynchings that have occurred in this country have taken place in the South and have involved an African-American victim.   

Even within the legal system, juries have been much more likely to condemn an African-American defendant to death than a defendant of any other race or ethnicity accused of a comparable crime throughout most of the twentieth century.  From the time the government began to track state executions in 1930 until 1972, more African-Americans were executed than all other racial groups combined, despite the fact that African-Americans comprised only about 10% of the population.  By the mid-twentieth century, such inequities began to fuel calls for the eradication of the death penalty .  

One reason the filmmakers chose the story of these two African-American death penalty inmates as the subject of the film was because of the racism that pervades the application of death penalty laws and sentences. Opponents of the death penalty cite contemporary statistics such as these in drawing attention to the ongoing racial biases at work in the sentencing of capital crimes:

· Although African-Americans currently  make up 12% of the population, they account for 42% of current death row inmates.  (NAACP-LDF, 2005)

· People of color comprise 43% of the total of people executed since 1976, while comprising only about 25% of the population. (Death Penalty Information Center, 1998)

· Since 1977, Blacks and Whites have been the victims of murders in almost equal numbers, yet 80% of the people executed in that period were convicted of murders involving White victims. (Death Penalty Information Center, 1998)

The Death Penalty and Mental Retardation

 “The Test” is focused on the issue of mental retardation among death row inmates.  Several important cases have fueled the debate about whether mentally retarded individuals should be executed for their crimes .  In 1986, for example, Georgia executed Jerome Bowden for the murder of a woman during a robbery,  although he was estimated to have a mental age of 12 , his IQ had been determined to be 65, and there was no evidence against him but an apparently coerced confession that he had signed but was unable to read. 

Three years later, the Supreme Court held in the case, Penry v. Lynaugh, that mental illness and retardation must be considered as mitigating circumstances in any decision about whether or not to impose the death penalty.   However, the consideration of mental retardation as a mitigatingfactor does not constitute a prohibition of the execution of people with mental retardation. In fact, the defendant Penry was himself retried and again sentenced to death.  Also in 1989, The Economic and Social Council of the United Nations passed a resolution condemning the use of capital punishment for defendants of severely limited mental competence and called for its abolition.

In 2002, the Supreme Court ruled, in a 5-4 decision in Atkins v. Virginia, that the execution of people with mental retardation was unconstitutional.  Despite the apparent clarity and simplicity of the conclusion in that decision, the results of the case by no means provide clear, easily-implemented solutions.  It remains unclear exactly how the accused are to be determined to have mental retardation in the upholding of Atkins.  As shown in “The Test,” the thoughtful administration of intelligence tests is essential in obtaining valid results.  The length of time since the test has been published, the method of administration and the timing of administration of the test can all decisively influence the results of intelligence testing. In fact, for instance, in 2004 in Illinois, the supervising psychologist for Forensic Clinical Services of Cook County Circuit Court resigned after he was accused of adding words to some of the answers of a man who was eligible for capital punishment, so that his IQ test score reached 85. The psychologist denied wrongdoing, but the judge discounted the psychologist’s findings and ruled that the prisoner had mental retardation, as shown in an IQ test he had previously taken while in prison.

At a more fundamental level, mental retardation is a construct; in other words, there is no single, “right” definition of mental retardation, just as there is no single definition of intelligence. Most definitions of mental retardation include a specific score (e.g., 75, 70, 65) as a cutoff point, and the most widely used definitions include two other specifications: that the mental retardation must have been present before the person reached 18 years of age and that the person must have impairment in at least two major life activities. With regard to the determination that the person had mental retardation before age 18, there are at least two major problems: (1) Especially for the people who tend to end up on death row, there was often no intelligence test given before the person turned 18, and (2) Someone who became retarded as a result of a brain injury or illness after turning 18 will not be diagnosed with retardation, even though they may be functioning mentally just like someone who had had retardation from birth. And there are serious problems with the use of the criterion of impairment in at least two major life activities, because (1) “Life activities” is a construct, so even different experts or developers of life-activity checklists can define the term in different ways and include various activities in their lists; (2) Deciding whether “impairment” in a life activity is present is a highly subjective process; (3) There is no prima facie reason that impairment in two, rather than one or three, life activities should help delineate mental retardation; (4) Someone with extreme impairment in one major life activity would by this criterion not be diagnosed with retardation, whereas someone with perhaps far less severe impairment in two areas might qualify for the diagnosis; and (5) Not all major life activities (e.g., self-care vs. academic progress) are equally relevant, or perhaps at all relevant, to the cognitive and emotional underpinnings of committing or not committing a crime.

The Supreme Court’s Roper v. Simmons (2005) decision shed light on Court’s current (Paula, this is difficult to make a connection given the changing nature of the Court) position on the execution of people with mental retardation.  By acknowledging an “evolving standard of decency” in ruling the execution of juveniles to be unconstitutional, the Court paved the way to stray from precedent in future mental retardation cases, as well.  Additionally, the similarities between juveniles and persons with mental retardation in their propensity to make false confessions and overwillingness to cooperate with authorities suggest that Roper may serve as precedent in future questions before the Court on mental retardation.

The Supreme Court in the 2005  Roper v. Simmons decision ruled the execution of juveniles unconstitutional, acknowledging that there was an “evolving standard of decency” that applied. This is connected to the Atkins case because of concerns about both juveniles and persons with mental retardation making false 

confessions, the relative ease with which they may be induced to cooperate with authorities, and obstacles to their full participation in their own defenses. 
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www.aamr.org/Policies/faq_death_penalty.shtml – information about the death penalty and mental retardation on website of American Association on Mental Retardation
http://www.amnestyusa.org/abolish/index.do   -- Fact sheets and a list of videos/books/reports, etc. on the death penalty from Amnesty International     

http://justice.uaa.alaska.edu/death/history.html
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Caplan, Paula J. (2004). Bias and subjectivity in diagnosing mental retardation in death penalty cases. In Bias in Psychiatric Diagnosis, Paula J. Caplan & Lisa Cosgrove (Eds.). Lanham, MD: Jason Aronson/Rowman & Littlefield, pp.55-60.
III. Curricular Suggestions

Middle School/High School

Before watching the film, the students need to know what mental retardation is (see Section II). During discussion after the screening, information from Section II. Background Information can be incorporated. It is useful to begin with a question such as “What did you notice?” which will allow students to share their initial impressions of the film.  It may be easier for students to begin with observations than with questions or expressions of confusion.  Encourage students to think of something, either large or small, that they noticed about the film.  Encourage broad participation at this stage of the discussion, and notice what connections the students have made with this material and what seems to be their understanding of the film.  

The character of the students’ observations will give you  a sense of their areas of concern and interest.   You might ask what portions of the film seemed confusing.  This question suggests that it is natural to be confused about what the students have just seen and that such puzzles can serve as useful starting points for the group’s exploration.  To what extent can the students help each other understand the video more deeply?

If you have further opportunity for discussion, try asking the class to try to place themselves in the position of the filmmaker.  This will encourage the students to adopt a critical stance toward the film and its content and to deepen their own interpretations of the material it conveys.  What does the filmmaker think is important here?  Do they agree that these are important issues? You may want to have a debate in which students argue the pros and cons of the death penalty or the pros and cons of the death penalty for people with mental retardation, using Section II to give them relevant material after they watch the film so they can prepare for a debate during a future class period.

Principal Questions

1. What did you notice while watching this video?

2. How did you feel about the characters?

3. Do you think Cleveland was right to urge Bradley to fail the test?

4. What did you think or feel when Bradley said that he passed the test?

5. What do the people who made this video want us to consider?

6. What do you think about the death penalty for people with mental retardation?

7. Why do you think the filmmakers chose African-American characters? (Here it is important to provide the information about race from Section II.)

References

http://teacher.deathpenaltyinfo.msu.edu
www.aamr.org/Policies/faq_death_penalty.shtml – information about the death penalty and mental retardation on website of American Association on Mental Retardation
http://www.amnestyusa.org/abolish/index.do  -- Fact sheets and a list of videos/books/reports, etc. on the death penalty from Amnesty International

Caplan, Paula J. (2004). Bias and subjectivity in diagnosing mental retardation in death penalty cases. In Bias in Psychiatric Diagnosis, Paula J. Caplan & Lisa Cosgrove (Eds.). Lanham, MD: Jason Aronson/Rowman & Littlefield, pp.55-60.

Ellsworth, Elizabeth. (1997). Teaching Positions: Difference, Pedagogy, and Power of Address. Teacher’s College Press.
High School/Undergraduate

The teacher may begin by asking what the students noticed.  This question will encourage students to revisit striking aspects of the drama and to share any strong positive or negative reactions to it.  Often, the teacher can draw on such contributions to foster a more prolonged and in-depth conversation centered on an issue the students find particularly engaging and relevant.  

In addition, questions  about the filmmaker’s perspective and purposes   encourage students to bring their own critical sensibilities into play and at the same time requires that they consider the film’s content carefully. Feel free to photocopy the Background Information section for distribution to the students so that they can read it after watching the film. Insist that students cite evidence from the film in support of their claims regarding the intentions of the filmmaker.  These can be recorded on the blackboard or on a sheet of paper and checked against a second viewing of the film. You may wish to organize a debate among the students about the death penalty itself and/or about the execution of people with mental retardation and/or about the execution of juveniles.

Students may discuss how successful the film has been, based on what they have judged to be its objectives.  What does this film ask the viewer to think about and to feel?  As viewers, have the students found themselves to be engaged by these issues?  This question also invites discussion of broader questions related to political education and advocacy in general.  What should a film about this issue provide? 

Principal Questions

1. What major issues does the film offer for consideration?  What implicit assumptions do you think the filmmakers have?

2. To whom does the video appear to be directed and for what purpose?

3. Is the film successful on its own terms? Do you think Cleveland was right to urge Bradley to fail the test?

4. What did you think or feel when Bradley said he passed the test?

5. What do the people who made this video want us to consider?

6. What do you think about the death penalty for people with mental retardation?

7. Why do you think the filmmakers chose African-American characters? (Here it is important to provide the information about race from Section II.)

References 
http://teacher.deathpenaltyinfo.msu.edu
www.aamr.org/Policies/faq_death_penalty.shtml – information about the death penalty and mental retardation on website of American Association on Mental Retardation
http://www.amnestyusa.org/abolish/index.do  -- Fact sheets and a list of videos/books/reports, etc. on the death penalty from Amnesty International

Bedau, Hugo Adam, & Paul G. Cassell. (2004). Debating the Death Penalty. Oxford:  Oxford University Press.

Caplan, Paula J. (2004). Bias and subjectivity in diagnosing mental retardation in death penalty cases. In Bias in Psychiatric Diagnosis, Paula J. Caplan & Lisa Cosgrove (Eds.). Lanham, MD: Jason Aronson/Rowman & Littlefield, pp.55-60.

Ellsworth, Elizabeth. (1997). Teaching Positions: Difference, Pedagogy, and Power of Address. Teacher’s College Press.
Psychology/Psychiatry 
Principal Questions

1. From what you know about intelligence testing, what are the limitations of the use of such tests to determine how intelligent a person is?

2. What role does the standard error of measurement in IQ tests play in determining whether or not a person will be executed?

3. Discuss the potential for an increase in a person’s IQ score because the person has had greater opportunities for learning and greater structure in their life in prison than before imprisonment.

4. Can you identify ways that standard intelligence tests are useful or not useful in determining a person’s understanding of:

a. The commission of a crime and its consequences for themselves and others

b. The significance and procedures of the legal-judicial-penal system

c. The person’s ability to participate in their own defense, including recalling pertinent, potentially exculpatory information; working with their attorney; pleading innocent or guilty; accepting or rejecting a plea bargain; and testifying or not testifying at trial

d. The meaning and implications of punishment, especially the death penalty

5. To what extent does — and should — subjectivity enter into the application of the specification in the Diagnostic and Statistical Manual of Mental Disordersthat a person with mental retardation will have impairments in adaptive functioning in at least two of the following areas: communication, self-care, home living, social/interpersonal skills, use of community resources, self-direction, functional academic skills, work, leisure, health, and safety?

6.In what sense and on what basis might the administration of an IQ test be thought to raise questions of moral responsibility in these cases?

7.What is the ethical responsibility of a psychologist who strongly advocates or opposes the death penalty in general, if the psychologist is asked to determine whether or not a person who is sentenced to death does in fact have mental retardation?

8. Are there other ethical considerations involved in turning over to the legal system information and opinions gathered in the psychological and/or psychiatric system?

9. 9. Assuming the continued existence of both the death penalty and of an exemption for those of limited intellectual capacity, is there some combination of measures that might be most convincingly employed in making such a determination?  Be sure to consider the criterion in the Diagnostic and Statistical Manual of Mental Disorders under the mental retardation listing that relates to deficits in daily functioning as part of mental retardation. What are the pros and cons of trying to measure those kinds of deficits?

Resources

http://teacher.deathpenaltyinfo.msu.edu
www.aamr.org/Policies/faq_death_penalty.shtml – information about the death penalty and mental retardation on website of American Association on Mental Retardation
http://www.amnestyusa.org/abolish/index.do  -- Fact sheets and a list of videos/books/reports, etc. on the death penalty from Amnesty International

Bedau, Hugo Adam, & Paul G. Cassell. (2004). Debating the Death Penalty. Oxford:  Oxford University Press.

Caplan, Paula J. (2004). Bias and subjectivity in diagnosing mental retardation in death penalty cases. In Bias in Psychiatric Diagnosis, Paula J. Caplan & Lisa Cosgrove (Eds.). Lanham, MD: Jason Aronson/Rowman & Littlefield, pp.55-60.

Ellsworth, Elizabeth. (1997). Teaching Positions: Difference, Pedagogy, and Power of Address. Teacher’s College Press.
Divinity School

The film’s focus on mental retardation and the death penalty provides divinity students a fresh angle for addressing questions regarding the right of a state to kill in certain circumstances and according to various religions and various spiritual and moral commitments.  The debate in this country has drawn primarily from the  Judeo-Christian tradition. Religious precepts from the Old and New Testaments that can be interpreted in different ways in this regard (see the House and Yoder book cited below) can be introduced in order to raise questions about the ways in which religious texts can and should inform consideration of this contemporary issue.

 The United States is isolated among Western nations in its active use of the death penalty.  What might this suggest about the role that the shared Judeo-Christian heritage of Western nations plays in such deliberations?  More broadly, have some religious traditions historically been less opposed  than others to a state’s taking of life?  Are there contemporary differences in the ways that writings from various religions are used to support or oppose the death penalty? 
Principal Questions

1. Does the Hebraic vision of ritual expiation continue to inform contemporary considerations of the morality of the death penalty?

2. In what manner might Christian lore and doctrine be thought to reinforce or to counter traditional Hebraic understandings of death as divine retribution?

3. Are there religious grounds on which capital punishment of people with mental retardation might be categorically opposed or supported?

Resources

http://teacher.deathpenaltyinfo.msu.edu
www.aamr.org/Policies/faq_death_penalty.shtml – information about the death penalty and mental retardation on website of American Association on Mental Retardation
http://www.amnestyusa.org/abolish/index.do  -- Fact sheets and a list of videos/books/reports, etc. on the death penalty from Amnesty International

Caplan, Paula J. (2004). Bias and subjectivity in diagnosing mental retardation in death penalty cases. In Bias in Psychiatric Diagnosis, Paula J. Caplan & Lisa Cosgrove (Eds.). Lanham, MD: Jason Aronson/Rowman & Littlefield, pp.55-60.

House, H. Wayne, & John Howard Yoder. (1991). The Death Penalty Debate. Word Books.

Simon, Rita J., & Dagny A. Blaskovich. (2002). A Comparative Analysis of Capital Punishment. Lexington Books.
Law School /Political Science

The question of whether it is wrong to execute someone with an IQ below a certain level remains a complex issue within the law.  Under the traditional insanity test, a defendant must understand right from wrong and be capable of conforming his or her conduct to the law in order to be held responsible for a crime. The Supreme Court has now found, however, that even if a defendant is deemed legally responsible and  guilty, it would still constitute cruel and unusual punishment to execute the person if he or she has serious mental retardation. The Atkins decision means that people with mental retardation cannot be given the death penalty for their crimes. For those on death row, Atkinsmeans that those inmates who have previously been convicted of capital offenses and given the death penalty must have their sentences commuted to life in prison.  

The question, then, is how to determine when someone is so mentally compromised that they should not be executed.  If the answer is left entirely to the discretion of the jury, it raises many of the same concerns of arbitrary and racially biased application that caused the Court to strike down the old death statutes in Furman.  On the other hand, if we establish a purely objective test—say, no one with an IQ below 70 may be executed—it creates a life or death distinction out of the meaningless difference between an IQ of 70 and an IQ of 69. What do we do with the 3% margin of error that is typical for the results of an IQ test? The objective test provides certainty and ease of application and, superficially, at least, eliminates racial bias, although strong arguments have been advanced that IQ tests are culturally biased.  In any case,  is the IQ test any less arbitrary or more just than more subjective ways of assessing intelligence?

Principal Questions

1. Should there be an objective component used to determine when a convicted murderer can be executed?  Why? 

2. What problems might arise with applying a subjective component in these circumstances? 

3. How would you structure a subjective component to address any potential concerns?

4. Discuss equal protection in light of the fact that different states set the IQ score cutoff point for mental retardation differently.

Resources 
http://teacher.deathpenaltyinfo.msu.edu
www.aamr.org/Policies/faq_death_penalty.shtml – information about the death penalty and mental retardation on website of American Association on Mental Retardation
http://www.amnestyusa.org/abolish/index.do  -- Fact sheets and a list of videos/books/reports, etc. on the death penalty from Amnesty International

Caplan, Paula J. (2004). Bias and subjectivity in diagnosing mental retardation in death penalty cases. In Bias in Psychiatric Diagnosis, Paula J. Caplan & Lisa Cosgrove (Eds.). Lanham, MD: Jason Aronson/Rowman & Littlefield, pp.55-60.

Sarat, Austin. (1998). When the State Kills. ABC-CLIO.

Simon, Rita J., & Dagny A. Blaskovich. (2002). A Comparative Analysis of Capital Punishment. Lexington Books.
IV. K-12 Curriculum Standards

National Council of Teachers of English. Standards for the English Language Arts.
 
Standard 4.  Students adjust their use of spoken, written, and visual language (e.g., conventions, style, vocabulary) to communicate effectively with a variety of audiences and for different purposes.
Standard 6.  Students apply knowledge of language structure, language conventions (e.g., spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts.
Standard 12.  Students use spoken, written, and visual language to accomplish their own purposes (e.g., for learning, enjoyment, persuasion, and the exchange of information).

National Council for the Social Studies. Curriculum Standards for Social Studies.

Standard III. Social studies programs should include experiences that provide for the study of people, places, and environments.

Standard V.  Social studies programs should include experiences that provide for the study of interactions among individuals, groups, and institutions.

Standard VI.  Social studies programs should include experiences that provide for the study of how people create and change structures of power, authority, and governance.

Standard X.  Social studies programs should include experiences that provide for the study of the ideals, principles, and practices of citizenship in a democratic republic.

Center for Civic Education. National Standards for Civics and Government.

Standard III.  How Does the Government Established by the Constitution Embody the Purposes, Values, and Principles of American Democracy?

A.  How are power and responsibility distributed, shared, and limited in the government established by the United States Constitution? 


D.  What is the place of law in the American constitutional system? 


E.  How does the American political system provide for choice and opportunities for participation? 

Standard IV.  What is the Relationship of the United States to Other Nations and to World Affairs?

B.  How do the domestic politics and constitutional principles of the United States affect its relations with the world? 


C.  How has the United States influenced other nations, and how have other nations influenced American politics and society? 

Standard V.  What are the Roles of the Citizen in American Democracy?

B.  What are the rights of citizens?
The Supreme Court and Capital Punishment: Abolition and Reinstatement





Furman vs. Georgia (1972).  Strikes down death penalty laws of forty states.








Gregg vs. Georgia (1976).  Reinstates state death penalty statutes.





The Supreme Court and Capital Punishment: Mental Illness





Ford v. Wainwright (1986).  Strikes down execution of insane persons.





Penry v. Lynaugh (1989).  Upholds execution of persons with mental retardation but recognizes  mental retardation as a mitigating factor for sentencing purposes.  








Atkins v. Virginia (1992).  Reverses Penry v. Lynaugh.
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